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The Transferability of Women's Life Experience Competencies
e S : "to Employment and Vocational Education:
Y . v ‘ A State-cf-the=-Art Review
Thc’purpqse of this review i1s to identify what has been and is being
* done in formall} recognizing the educ#tional and career relevance 6£‘thg
" 8kills 4nd competeucies which women learn from their life experiences.
The review involves a survev of the published literature on women's
experiential learning aund its ;elev;a;e to eﬁployment and vocational edu-
~ cation. It also involves interviews with a number of organizations..
projects, and individuals to determine the approaches and techniques to
acctediting women's life experiences that are being used, that are needed, _ <
and that best meet the néedé of women, educators, and employers. The ‘
information in this review will be used in designing a system which will
further the credentialing of women's life experiences. |

Defining the Scope of this Review. This review will focus on the

xinds of learning that take place outside of the usual formal instruction

offered in a school or college classroom. Our.major'emphasis will be on
= p prior learuning. We will not covér'sgonsorec experiential learning,-such
as field work and internships,’ which colleges c¢ffer Yith :hé cooperation
of other organizations as paét of an instructional program.

'It is importént to point out here that the crué}al part of experiential
learning is the learning. Two individuals may spend the same amount of time
on an experience, whether in the classroom or outside, but yill leave that
experience w}th d;fferent amounts of leacrning.. For this'renson, as will be
demonstrated later in this review, most expariential 1earnin§‘ptograms do not
%quace the amount of time spent in an experience with ﬁhat has béen learned

from that experience. Instead, these programs have some type of: dsseazsment

¢
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. procedure to identify che breadth and depth of knowledge which the indi- | o

 }, .f | .vidual has acquired. : ‘

| There are two basic types of prior'learniué (Soadian & Sharp, 1977):
“(1) prior classroom or institutional sponsored lepfning. usually in the
form gf courses end programs completed -at other institutions,'ingluding
prcsrafﬁ;offhred at piiitary bases, in places-of employmept, in community
suttings, etc., and ¢2) prior experiential learning, which did not take
place in a classfoom satting and waa not sponsprad by an educational -

institution, but was acqhired through work experience (including volunteer

(4

work;, self-study, etc."
'Prior experiential 1eagning.'because it does not occur under the

sponsorship or supervision of faculty.or employers, presents special

prégigﬁglm—ifwié necessary to obtain sufficient information about the

experience tb be able to describe and assess it and also to relate the

information about the characteristics and quality of this experience to

the standards and requirements held by individual employers and by

educational institutions and programs. Individuals may fail to receive

recognition of prior experience learning because they do not recognize

that an activity was a learning experience (identification), because

they or the educator/employer are unable to see or demonstrate the ' ‘

articulation between the experience and the job or educational program, e

beciuse of inadequate techniques for documentation and assessment of the

nature and extent of the learning, or, because the educational ingtitution
or employer is concerned about the financial aspects of such credentialing
(such as foregoing the income derived from the instruction and/or covering

the costs of the assessment).

<
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Accredited Prior Classroom Learning. This type of prior learning

. involves formal, credit-bearing courses. It doas not include the non- «

4

‘crodit courses and instruction offered by businesses, volunteer; |
organizations, and educational institutioms. ' "
.The transferability of credit from one educational institution to
another is relatively straight-forward. The credit receiving institution
determines the status of ;he.credit transfer?ng institution (e.g., if it
1s‘npcognized:5y a regilonal accrediting association, if the program
involye@\is recognized by the appropriate professional accrediting h ‘
T\ agssociation, e;c.) and reaches a decision as to whether’or not they will - :
accept the credits. Typically, the credit receiving institutiou places
., & limit on the number of credits it will accept from other institutioms.
Employers rarely raise questions about credits for classroom learning
from different educational institutions.except to deﬁermine if the
instituti;n is accredited in some way or if the training program is
recognized by an appropriate.professional group.,
Accredited Prior ﬁxgeriential Learuing. Even when the prior learn-
iang is experiential in nature, rather than involving classroom le=rning,
there appears to be little difficulty in trensfering it from one
institution to:another or in having this kind of learning accepted by an
enployer once the experience has been accredited by some'educational
institution. |
A landmark study of the external degree #s a credential has been

" conducted by Sosdian and Sharp (1978a, ;978b). External degree programs,

as defined by these authors, are those emphasizing minimal'classroom

6
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;if", . coursework adﬂ_allowing for considerable transfer crc&iﬁ from prior learn- -
| ing. This study.‘uhich_is based on a survey of students from éﬂé external
q.srea programs, found that almost all students (97%) who applied for
‘further dtudy were accepted., Eleven perceﬁt did, however, encounter some
problems in the application process. ¥Yroblems were encountered by wouen ' .
more frequently (192) than by men (8%); this may be related to differences
in_thg types of experiential learning presented‘by'gbmzn and by men, bgt
';ﬂ | the r;port presents no evidence to support or refute this. 2The problems
' Lin&luded needing to submic additional letters of recommendation, having a
’personal incerv;ew when such interviews are not typically required, having
to take standardized examinations not required of others..or having to
. present higher scores on reauired examinations than graduates of traditional . | S
' prggghﬁs. Thirty percent of the external degree students entering graduate
schools found that(fhe uﬁe 6f a noﬂtraditional. narrative transcript
presented some diff;culties (a similar finding was reported by Zanville, in
a 1976 study of graduate ané professional school receptivity to ﬁontraditional
" student applicants). Sosdian and Sharp also surveyed employers to ascertain
their attitudes toward external degrees, There was no indication that
employers favored graduates of traditional education’programs over ;hose
from external degree programs. Sosdian gnd Sharp state that "our survey
data do strongly suggest that employers--although favorably disposed towards
education in general--as a group are not overly concerned with institutional
reputation, and that external degree holders should not %ind themselves
denied opportunities in employment settings because of the natufe of their

degree."




Empire State lelege has also studied the post-baccalaureate success

of its graduates in graduate school and in work (Lehmann,_l974), Although

. 45% of the graduates of this external degree prugram experienced some

problems in applying to graduate schools, three-quarters of those who
applied for furthef edugation were eventually accepted; only 16% of those
whc'applieh to graduate school were rejected. More problems were experi-
enced in gaining acceptance to graduate schools outside of New York State.
The probiems were largely becauae; at this time, Empire State was a new,u

nontraditional college and had not received full accreditation. Another

‘problem was baecause the nontraditional cranscripts (called Digests and

Evaluations) used at Empire State could not easily be translated into

credits by the graduate schools. In work, over half (532) of the graduates

- said their employment circumstances improved as a result of obtaining the

degree; these improvements included higher pay, greater job responsi-
bilities, increased professional status, and job promotion. Most (62%) of
these improvements in employment circumstances did not iavolve a change of
employer. Because there was no séparate,analysis by sex, it is impossible
to determine if women exparienced any more difficulty than men in receiv-
ing graduate school ‘admission or in improving their employbent.'

We. hypothesize that one major reason why external degrees and other
college programs involving prior learning are so readily accepted is that

mapy colleges offering external degrees are accredited by one of the

regional associations. Several of thes® associations have developed

guidelines fo~ crediting prior learning., These guidelines, which will be

discussed i{n a later section of this paper, offer d set of common beliefs
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and understandings which facilitate the transfer of ecredits from one

. institution to another.

o
Noncredit Prior Classroom Learning. The asBessment of the transfer-

ability of'learning from noncredit courseslhésyqsially those given outside
of educatiénal'program; and 1ng:1tu£ions;_is more complex. This process
hag been facilitated by recent work carried out by the Ameriéan Council on
Education (1978) and by the‘Uuiversity of the State of New-Yori (1974);
These ptogégms carry outiformal assessment of businesses' and volunteer
orgdnizations"training progr;ms. This assessment, based on fhe cou}se
syllabus, instructional materials, course duration, procedures for student
cvaluation, background information about the studentéjin the cnurse, and
the criteria for instructor selection, is conducted by a review team of
three or more persons who also viQit the organization sponsoring the
cburse. 'The assessment results in a.recommendatiod Aé to whether or not
this course is equivalent to college courses and, if it is equivalent, the
type and/or level (vocationgl education, lower division baccalaureate/
associate, upper.diviaion baccalaureate, or graduate) and the number of
credits recommended. More details about the ACE program are given in

Apperdix A.

The 1978 edition of The National Cuide to Credit Recommendations for

Noncollegiate Courses (ACE) carrjies ststements cfrom the American Association

of Collegiate Registrars and Admissions Officers (AACRO) and from the
Council on Postsecondary Accreditation (COPA); these statements of support
help to facilitate the acceptancé of academic credit from noncolleglate

instruction. Most of the courses listed in the 1978 Guide are sponsored by

J
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business or govermment; hence, they involve only women who have peid work . ¢
'experience. The Young Woments Christian Association (YWCA) 1is one of uhe )

few volunteer organizations sponsoring courses listed in the Guide and

the oaly volun:eer organization specifically_relevent to women. Anotner

- ACE publieaﬁion. Guide to Evaluation of Educational Exgeriences in the

Armed Services, is also widely used. . A recent survey (Knapp & Davis, in
press) found that 61% of colleges which arefmemhers of the Council for
the Advancement of Expetiential Learning (CAEL) and 272 of a 'gsample of
aonCAEL collegfs_use the Guide to Educational Pxograns in Non-Collegiate

Oxganizations in their programs to grant academic recognition for prior

learning; 78.5% of CAEL colleges and 50% of nonCAEL cellegee use the

Guide to Evaluation of Eduna:icnal=Experiences in’ the Armed Services for

granting academic credit for this type of prior learning. ¢
Creaentialing of noncollegiate courses and programs of instruction
does not-have-to be limited to those listed in the above-mentioned ACE
’anduNew York Begents Guides. ~The Department of Labor has produced an :
excellent guide for the awarding of academic credit uander the Youth ‘
Employment and Demonstration Projects Act of 1977 (U.S, Deparfmeng of
Labor, 1977). This guide discusses three ways in which credit is granted
for work experience: (1) eonrse evaluation, (2) credit for prior le_arningjN
and (3) experience designed for credit (sponsored). The advantages of‘and
problems with each approach are discussed. Ae this repert notes, program
evaluation is a relatively simple method for awarding academic credit, but

it requires that the quality of the instruction or work program can be

guaranteed aud that the program is monitored at intervals to ensure that

10 | T
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the quality.of?tha;lgﬁrning‘QbﬁOttunity is maintained, However, program
or course ;valuaq;an "dqeq_no; allow for the assessment of individual
ccmpe:ehcieSvta &ssure that expected competencies have been learned."
There appears to be no research which investigates the exteant to which
employers who spomsor noncollegiate ine:ructlanal programs are: willing to

accapt similar courses when they hire new employess. Of special interest

- in such - s:udy would be the willingness of employers to accept courses

offered undar nonbusiness sponsorship. especially the sponsorship of o

volunteer organizations. It segms Highly desirable that employers who have
their instructional programs recognized provide recognition of.othe; pro-
grams which have beeﬁ similgrly gccredite&. 1f th:re is not such reciprocal
racognition'anq if there is differential treatment by employers of courses
provided by business and by volunﬁeer orgﬁnizations, women may be less able

to tr ~sfer their non-market training to paid employment.

* - Colle 'es' Recognition of Nonclassroom Prior Leurning. Formal class-

room instruction and training programs are only a -small part of the kinds
of experience from which individuals learn. For this reason, and because
of che difficulty in determining the competencies of an individual on.the
basis of the instruction to which s/he has been exposed, alternative
approaches to the accrediti?g of prior learning have been developed.

‘In thej/ early days of the movement to recognize prior experiential
learning, there was considerable concern that if every educational institu-
Fion developed 1its own standards and criteria for the accrediting of prior

learning, chaos would result. Consequently, several accrediting associa-

. e-

tions develbped guidéltnes for awafdidg academic credit for prior learning.

An example of such guidelines ‘s given in Appendix B.

11
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A fccegg;su:vey (Knapp & Davis, in press) has invescigaﬁed the
current scope and varieties of eiperiential learning tecéénized in all

iné:itu:ions~ﬁhich are members of the Council for the Advaﬁcement of

" N 5. .
B A B Rl ISR

_4 _ Experiential Learning (CAEL) and iﬁ a systematic sample of nonCAEL
_'__ a ”institutiona. The results indicate that 47% of the CAEL“institﬁtions
o h;ve a fully oﬁgrational pfogram or set of procedures for recognizing
prior learning, that anothetLZGZ have a pilot program for recogn}zing
prior leafning. and that 6% are in the process of'planning a program K
or procedure. Ambng_the nonCAEL institutions sampled, 397 have fulliy
oﬁerational.programs for the recognition of prior experience learning, ..
.12.52 h#ve a pllot program, and 9% are planﬁ;ng'to develop a program. L
Knapp and Davis state that 86% of the CAEL institutiong and 76% of ' , ‘3‘ .'é
the n&nCAEL inStitutioﬁs which have an operational qr-pilgt program for ‘

tecognfzing priorx éxperience learning use various assessment prbcedurea

for giving credit. Table 1 details the types of procedures used in such ' R
assesaments. ..
e/ In addition to the awarding of credit for courses and programs which .

have been assessed by groups like ACE, the two main apprpaches to assess-
ing prior learning are: (1) credic'by examination, and (2) portfolio
assessment.
e

Credit by examination approaches may involve standardized examina-
tions intended specifically for this purpose, such as those in the College
Entrance Examination Board's College Lovel Examination Program (CLEP),
other standardized ‘examinations, or faculty developed examinations. A

major difficulty with this approach, especially for women, is finding

12 \




- , |
o3 et LR LA g i W RO G, T T L 1 B T R S ek o e i e o .
“%r Pyt T “isﬁt’.\sﬁ%ﬁr‘ﬁﬁ%ﬂ,}h% - ,ﬁ:’e %ﬁ\"',"_-, Aia -3 RS SO e B (-'; *j@“ﬂﬁzwﬁﬂﬁ""*“’l}'ﬁ“‘r%. A SN “’m‘;‘*t@%h
< TAgeR T eiigy TNy LR ST S : . EER ot H . Y T “r o o AR+
R K o . T . . . . . - . ) ° L - . . ) 5
S . . R - ]
. T A . ey . - » . - . . n:;_::
L : ' : : ' . . B
. - N . ‘qh

*.r\ ".. ;\h . 'Q 1Y o . - ;
L sy . . :
LI , . "1\0" 7 : ’ .(“\ l
P Percent of CAEL and NonCAEL Institutions Using Various Procedures .
oy _ ~ for Granting Academic Recognition fqr Nonsponsored Learning ' }
| " CAEL NonCAEL :
s t o ] . N\ .z 2 LT
Putlic \__Public S
oo 2-yr . 4-yr Private Total 2~yr 4-yr Private Total s
N ) 36 S6 57 149 21 14 27 62
College Level o R : .
Examination Program _ _ -
"+ '(CLEP) B . 100.0 98.2 98.2 98.7 85.7 100.0 88.9 90.3 E
College Proficiency o \
Examination Program ' B - . .
(CPEP) 33.3  32.1 47.4 38.3 19.0 28.6 '~ 14.8 19.4
o Standardiied profi- ‘ |
o ciency tests other : oo . o
than CLEP or CPEP 33.3 - 35.7  35.7 35.1 28.6 35.7 l4.8 "24.2 I
Faculty-made tests 88,9 85.7 80.7 84.6  85.7 92.9 55.6 74.2
Credit recommenda- ) .
ticas from Guide to : ' :
Educational Programs E S
in Non-Collegiate
Organizations* - - 63.9 53.6 66.7 61.1 33.3 14.3 29,6 27.4

Credit recommenda-
tions from Guide to
Evaluation of Educa-
tional 2xperiences

in the Armed Services* 83.3 -78.6 75.4 78.5 52.4 42.9 51,9 50.0

Portfolic Assessment 66.7 71.4 87.7 76.5  47.6 50.0 44.4 46.8

Individual Assessment
that does not require

‘.. the preparation of a : .
portfolie 25.0 26.8 26.3 26.2 28.6 21.4 $22.2 24.2
Other | 8.3 10.7 5.3 8.1  14.3 21.4 3.7 11.3
. *Published by the American Council on Education |
. 4 ' \ |
9 13
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standardizod tests or faculty-developed examinations iﬁ'which the content

| closely parallels the content of the prior learning experience. This

approach seems to work best when the Prior learnirg involves self-study

of a particulsr topic via'reading, TV instruction, and similar techniques.
The uge of faculty-developed course examinations for credit-by-examination
assessment of prigr learning further assumes that there is close corre-
spondaaée”becwaen the content of a particular college course and an
individual's prior learning experience. Some standardized testing prégrams
include both area tests, which allow students to obtain credit in a field

of study such as Humanities or Sccial Sciences, and more specific subject

matter examinations which parallel particular courses. Researcq (Abraﬁam, '

1975) on women who have earned .cradits by taking CLEP indicates that they

subsequently made higher grades than did males who also earned credits in

, this manner. Another similar study (Fagin, 1971) found that re-entry

women and coilege freshmen did not score significantly differently on the
Social Sciences portion of CLEP; there were significant differencas,
favo£1n3 the freshmen, on the English and Natural Sciences sectioms.

The portfolio developmept process is probably best described in

Assessing Prior Learning: A CAEL Student Guide (Forrest, 1977) and in

the companion volume for faculty use. The Student Guide lists the follow-

ing significant life experience areas for use in the first step of
portfolic development, identification 6f prior learning. These areas are:
(1) paid work, (2) homemaking, including child rearing, (3) Qolunteer
experiences, including community activities and e;ected offices held with-

out pay, (4) noncredit courses and seminars, (5) travel, (6) recreational

14
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to help studeants develop their porttolio,

gctivities and hobbies, (7) inde: endent reading, viewing, and listening,
and (8) coanversations with axperts.. The other steps in portfolio develop-
ment and assessment involve articulation of the identified prior learniung
with the educational program of the institution, documentation of the
learning experiences, measuremén: of the learning, evaluation of the
neasurement evidence and relating this to institutional standards, and
the award of cradit: Many colleges have specific courses of instfuction.

~ There is little iaformation to help educators determine the range of
life experiénces women have and the extent to which women perceive thrse
as academically relevan:t. An unpublished survey of women's perceptions
of the academic relevance of their homéma&}ng and volunteer work experience
was conducted by Ekstrom and Lockheed (1975) under a reseafch grant from
the Fund for the Improvement of Postseconda?y Education.. &he°most frequent
homumaking activities were laundry and housecleaning. However, the home~
making activities rated‘;ighest as learning‘experiences were child cépe
and family financigl planning and budgeting. The Qomen.described the
following financial competepcias which they learned from homemaking" "I
can evaluate services, goods, and purchases," "I know how to pian and budget
to get the most for my monmey," "Handling family finances has.gaught me
budgeting, setting priorities, identifying quality and how to éet‘realistic
goals," "Following my husband's bankruptcy I took over the family fipances
and learned how to deal with all sérts of agencies anﬁ institutions; I have
fought with credit agencies to regain my standing,” "I have learmed how to

balance a budget} to keep books up to trial Balance, do state and federal
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income taxes. aud plan savings, investments, and tax shelters." 1In the
_ 0 -
volunteer work realm, the most frequent activities were holding office in

an organ;?a;ioq. teaghing/tuto:ing. political activities, clerical activ-

/ities, fund raising, writing for publication and public speaking, and

leading cultural, :ecreatiohhl, or youth groups. The women paerceived.

holding office in organizations and teaching/tutorins as the most valuable

~ learning experiences. The following are some of the administrative

compatencies which these wﬁmen acquired: "I learned how tc take the final
responsibility for decisions,” "I lbafned how to motivate others, parli-
mentary procedure, how to plan and supervise writing and publicity, and
how to put together a budget," "I learned‘how to d;legate authority, when
to exercise authority and when to have audemoctaﬁic process, dand how to
choose the right person for the right spot,” "I learned how to raise
monay, hoﬁ to contact legislators and keep ab:q#st.of current lagisla:ion,n
and how to run meetings on schedulerand keép them to.thé ﬁoinf." .The e
women also indicated that reading, watching TV, recreation, and hobbies
were important learning experiences. Eighty-one percent of the women in
this survey felt that their volunteer work and homemaking experiences
should be given coll-ge credit. Almo:ct all (97.5%) felt that a program
which gave women academic credit for volunteer Qork and homemaking
experiences would encourage mature women to attend college.

Anotlner sur;ey which focused on homemaking skills was conducted by. .
Nickse (1975). Twenty-four aca&emic igstitﬁtions were asked to indicate

the extent to which ten competency areas were related to their curriculum.

The results are shown in Tab;e 2. ' As can be seen, all of the competency

-
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Mean Weighted Scores of Homemaking
Competencies for Academic Credit ,

Competency

=l4=

Table-z

1) Community resources

" 2) Decision making

3) Goal setting

) Interpersonﬁl_felations

S) Physieal environments

6) Human developument

« 7) Understanding self

8) Business and family finance
9) Home health

10) Goods and services

e

*Credit Level:

.

]

e

—
——
e e

- .

— ——— T

1.69
1.66
1.63
1.62
1.62

1-53'

1.50
l1.21
1.09

.94

Credit Level*

[l

Secondary = 0; Postsecondary Years 1 & 2 = 1;

Postsecondary Years 3 & 4 = 2
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~ areas except goods and services were judged to be equivalent to college

lnyel courses; seven of the ten competency areas werg cun.-dered equi-
valent to course ofﬁeringa at the upper divisiog level. ‘

Anothur analysislof hﬁmémaking skills is the Colgrado ﬁbm%éaker
Task Analysis (Abt & Lewis, 1977, 1978). This project is analyzing th; ®
occupation of homgmaking in order to helg vocational éduc§tors in the
consumer and homemaking field make the content of their p??grams more
;elevait. The project final report is not yet available but the interim . .
repor:a are helpful in showing hoy the homemaker job varies for married
homemakers, single parents, homemakers without children, low ipcome

homemakers , rural homemakers, male homemakers, and for B8lack, Hispanic,

and Native American homemakers. - e

_As aids to-the-identification of women s prior learning experience,
Educational Testing Service (ETS) and the Council of National Organizations
for Adult Education (CNO) have developed "I Can" competency lists. These

lists include: adminlstrator/manager, financial manager, personnel manager,

trainer, advocate/chanse agent, public relations, problem surveyor,

reseéarcher, fuud raiség, Eopnselor, youth group leader, group leader for a
.ervice organization, museum staff'assistant, tutor/teachers' aide, manager
of home.finances, home nutritipnist, hbme ;hild caretaker, home designer and
maintainer, home clgthing and textile specialist, and home horticulturist.,
Other lists are being developed by ETS under a grant from the Women's
Educatisnal Equity Act Program. The steps involved in awarding college

credit fof women's life experiences using these "I Can" lists are given in

Table 5.

18
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. "~ Table'3

Twelve Steps for Amarding_Craai; Using "I CAN" Lists

Phase I - Initial_Counaeling

Step 1 - Identify student goals .

admission as matriculated/non-matriculated student
full-time/part-time ’
degree program -

credit for prior learning -

Identify related background of
college experience
non-formal learning experience
- employment
~ volunteer
. "= home
- travel.

v Step 2  student

Complete“application. including
recompendations .

Step 3 transcxipts, financial aid,

———
e

« e e B Tt

~ Phase I - Initiate Procadures for Accrediting Prior Learning

Step 4 - Identify learning experiences (student and counselor)

Step 5 - Identify skills underlying experiences - use I CAN List
Step 6 - Cluster and label related skills - use I CAN List
Step 7 - Determine resources available for do;umentation‘of experiences

Phase III ~ Assessment for Credits -

Step 8 - Determine relevant area(s), aourses, or departments for
' awarding credit ' .

‘credit-by-examination,

_ Step 9 - Determine method of assessment:
* portfolio, demonstration, etc,
Step 10 - Form evaluation team
- faculty
~ counselor
- student
Step 11 =~ Write assessment agreement
Step 12 - Documentation, measurement, and evaluation

Phase 1V -

(Award of credit is unique to each school--involves payment for credits,
selecting relevant course titles, assigning special numbers for "life
experiences,"”" etc.)

Gettigg;lt on the Transcript

(© Educational Testing Service, Princetou, New Jersey, 1978
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Appendix C presants sample portfolio mate-ials prepared for academic
credit in the area of women's studies and based on women's life experience
learning (Sackmary & Hedrick, 1977), Other samplea of approaches and
materials specific to women's homemaking and volunteer work skills may be

found in Ekatrom, Harris, and Lockheed (1977) aud in Ekstrem (1978).

Other informal approaches, such as faculty interviewisng of students,

EAES. T XY §;§9L§° used to evaluate women's prior experience learning, either

. i‘v'.

alone or as part of portfolio duvelopment and assessment. This approach

”is used at Minnesota Metropolitan College._ Tne_gueations-whicn are used

.. are gaven in Appendix D.

Other approaches for recognizing prior learning are alao used, but
less extensively and may not involve the awarding of credit. For example.
5% of the CAEL imstitutions and 1i% of the nonCAEL institutions. exempt
‘students from courses rather than awarding credit (Knapp & Davis. in press).
Institutions which are not credit based incorporate prior experiential
learning into degree contracts.

Almost all imstit

ons place a celling on thz number of credits
which students can receive .prior experience 1earning. The modal
amount, for both CAEL 1d nchAEL-institutions, is about 21 to 30% of the
degree requiremen: creditao In reality, the moda' amount of credit for |
prior experience learning is about 11 to 20% of the degree requirement
credits in CAEL institutions but only 5 to 10% of the degree requirement
credits in nonCAEL institutions.

An excellent review of the interature pertaining to academic credit

for prior off-campus learning has been made by Trivett (1975). As he



SR . points out, the mechanisms for granting credit rely heavily on the judg-

ment of one or more evaluators. While this does not differ from the

‘o

grading process in the clussrcom, it does necessitate a set of e#ternally
a&knowledged s:andards.:haﬁ classroom evaluation does not hgve.
Not all colleges recognize that women's life e§§gr1ences, especially
' the skills and learniug involved in homémaking and child rearing, are
g acadamicaily relevant, This is probably due ﬁo sax~role stereotyping
and to the image of homemaking as low-gkilled. Imstitutions and d§part-
miuts may make apparently arbitrary rules and regulations as to the types
qf équrience which they consider relevant and appropriate.
= The Knapp and Davis survéy does not provide Any information about
the épmber*of colleges which.recognize the learning which women acquire
from.life experiences éuch as homemaking and volunteer woik; An informal
conversation with CAEL in the spring of 1978.suggestgd that there are
 between 100 and 200 CAEL member institutions which offer recognition of
this type 6} learning. "
> _ We could locate no survey which provides information about the rates
_ at which women and men apply for and receive academic credit for prior
\iea(ging experiences. An early survey conducted by CAEL (1974) showed
that SEX\gf the colleges awarded priér learning credit for work experience
Tvin business:\igf fo; work experience in public service, 13% for community
aid or voluntee?xaogy, 15X for community cultural or civic activities (such
as theater, orchestr§:\1Q531 or nationél election), 13% for cross-cultural

: ~N
learning involving travel of\gg American subculture, and 16% for special

accomplishivent (such as artistic\wqu); there is no indication of the
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extent to vhich women and men were involved in each category. In the
Zkstrom and Lockheed (1973) survey, we found that very few women had tried
to obeaih college credit for experiential'léarning from volunteer work or
-homemaking., Among those who had sought such credit,. volunteer work was

accepted but homemaking was not.

The value judgments attached to "womén's work" may make it difficult
for appropriate evaluation of this type of prior experience learning. For
exampla, the College Qutcome Medsures Project/Activity Inventory (COMP/ACT),
currently being field tested Ey.;he American College Testing Program as a
weans for preliminary assessment of adults seeking credit for prior experi-
‘ence ;aarning, states that thére are various levels of involvement

possible it such learning activities. Sample items indicate that higher,
-.values are assigned tc activities such as designing a new piece of equipf
ment or revising the techniqde to manﬁfac:ure a prodgct_ghannto working
with a group to alleviate a community problem or in applying a procedure
to a personal or family problem. Similarly, writing an advertising
brochure is'rated-as.a‘"highér" level of involvement than writing a paper
on procedu;es used by local government, and keeping records on an exp.ri-
ment is éonsidered "higher ievel" than keeping records on a child's
development. 'Wb would challenge these values and suggest that the quality
of the experience is more important t?an the "level" as defined by these

Q

terums.,
There is a pressing need for a survey or other research which will
help us to determine if, indeed, women aré receiving recognition for their

life experiences and especially for their non-market work in volunteer

22
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.. organizations, community service, and homemaking to the same extent as

men are receiving recognition for their experiential learning.
Transferability of Nonclassroom Prior.Ezgerionce Learning into Paid

Employment., There are & variety of ggterials available from counseling

groups and programs to hel? the womﬁ; who 1s entpr#ng or re-entering the -

Job market identify and evaluate her prior experience learning. Samples

. of such materials, from publications prepared by Catalyst, are shown in

Appdndix E. However, fewer-materials exist to help the ‘re~entry woman
or an employer match and articulaﬁe the relationship between prior
learning and a particular job.

Programs which have developed materials and te;hniques for such
articulation are opera:}ng at Northeastern University and at Gouchet
College.. D?scriptivi ma;arials from these programs are contained in
Appendix F. . In the.Northeas:érn program, the woman seeking empldymeht

describes herself in a "Personal Competency Profile" which includes

 specialized. managerial, and interpersonal tasks in which she has engaged,

the gpecial skills involyed. and the competencies underlying these skills;
this is then related to a "Jo" Competency Profile," which also involves a
description of tasks, skills, and competencies. The Goucher project has
women describe themselves in a ''Skills Summary" which ‘covers technical,
managerial, and social/personallskills and present evidence of how these
skills were demonstrated; the "Position Profile" lists the technical,

managerial, and social/personal skills which the job requires, describes

_ how these skills are applied, and also describzs the objectives to be met

or results to be produced in carrying out the-job successfully.

<23
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Inplementation of a system similar to these programs would vequire careful

job analysis as well as goou covnseling. 4

T

There is a need for research to determine the -acceptability, to

employers and personnel recruiters, of the various forms and ways in which

 women may present information about their past experiences and learning.

Of special interest would be a study to'explore if there is any inter-

~action between sex of applicant, type of job (traditional or nontraditional),

method of describlﬁg experience, and the employment decisién.

Niékse's_(l9?5) research has related homemaking competancies to'human

?

.,snrviee Jobs. Twenty-nine administrators in human service agencles were

‘asked to rate the relevance of ten homemaking competency domains ﬁo jobs
held by their.professional and parapr;fessional staff. ;The resulté'arq
shown in Table 4.. As can be seen, all of the competencies were rated as
essential or'deéirabie for human sergice workers. | T
Another tesearch’siudy o:. the homémakep's job (Aryey & Begalla, 1975)
used the Position Analysis'Quest;onn;ire (PAQ). Results froml48;homemakers
wers compared tq profiles collected on over 1,000 jobs. The following 20
jobs, listed in order from greatest to Ieastlsimilariixf had the most
similar{?rofile scores: patrolman, home\economist, airport maintenance
chief, kitchen helper, fire fighter, trouble man, instrument-maker helper,
electrician foreman, gas piant maintenance foreman, hydroelectric machinery
mechanic, transmission mechanic, repair lineman, electric meter repairman,
vocational Crainihg instructor, gas serviceman, motor and generator

inspector, 1ifeguard, fire.éapcain, switch gear repairman,'and consumer

service home economist. Although this study helps to highlight the

24



Table & | .

Mean Weighted Scores of Homemaking Conpetencies
- for Human Service Employment

v - -

Competency Professional Paraprofessional
‘ii—--' 1) Community resources - o 1.81 .83
2) Goal setting ' S 1,74 . © 1,17
. -~ 3) Interpersonal relations ‘ 1.68 - | 129 .,
zi 4) Understanding self 1.63 . 1.58
f ‘ 5) Bumgn;developmang .. 1.6l ‘ ' .78
;. . f 6) Decision making . 1.59 . | .83
. 7 ‘Business and family finance 152 .92
8) Home health | 1,37 1.48
= 9) Physical eavironments : .84 . . «55

. 10) Goods and services = .57 I &

2

Scoresg: 2 = Essenti#l. 1 = Desirable, -1 = Not needed, ~2 = Undesirable

<2
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tachanical and complex natume of the:homemaker's job. we feel that the job

s-" H )

analysis categories of che PAQ (information inpdt. mental processes. work

Lo,

output, relationships with orhers, and job context and characteristics)
are not optimal for analyzing the homemaker swotk. ~ - . ' } ;Tf
Other approaches to job analysis. such as that used in the Diceionagz

of Occupational Titles. also tend to misrepresent the work done by women; E ) i

. - see, for example, Witt and Naherny (1975). Th=se authors analyzed the
traditional female occupations of'hospital food service. child care, Wome -,

health aide. echool-food oervice, foste: care, and paraprofessional ociai,'

. . .

e ~ work and concludcd that "the DOT systematically. though not purposely.
& disc:iminates against virtually all nondegree. people—orien:ed women's jobs _ ' '?%
at great,expenSe to the public in general and to women in particular." | f‘ \yfﬁ
h " Any futqre research on che transferabili:y_oﬁ pomen's prio: learning'skills; a({?
] R *%o employment must cope with: the ‘problem of finding or developing job ) - .i K ,:§:
. analysis techniques that are not sex~biased. . _ ) ) o, ' .isfff

A new research study toirelate womea's Volunteer work and homemaking
o skills to Jjobg, Project Homemaking and Volunteer Experience (HAVE) Skills,
was recently begun at—Educationa} Testing Service under a grant from the
Women's Program Staff, U.S. Office of Edncation. This project is revising
the "1 Can" competency lists developed for earlier research and developing .

new lists. After validation of these competencies, a job-competency matrix K

¢

will be developed.
Anochei new program now just beginning at the National Manvower
' Ine:i:ute s, Center for Women and Work, under a graut from the Fund for the

P

Improvemant of Postsecondary Educacion will help women clerical workers

-
1/
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qiidcutify :hei:;gkills and cogbécenciesrfor upward job mobility. Mate-

'_;fi. ) ~viale Gﬁing_ésedrinclude the ETS "I Can"-competgncy lists and CAEL's
i _Agddbsihg Occupational Qomgetengigg, ‘ | -
o ' ' Conclusions ' .
' The;e dre three maig approaches used by aducatioﬁal_inegitutions
,‘. to assess ptiér‘cxperience learning currently in use. These are: (1) .
course'df,prcgram évaluatidn. (2) créd;t by examination, and (3) port-
. folio development and related forms of individualized aséessment._ In |
..ﬁgrgs of thelir suitability to wdmen's prio; learning, the portfolio
-devélqpmagc apprdgdh is'prthbiy optimum since it allows for the greatest
. Jflexlbility in the types of experiendes included and the ways in which
these gxperiencas are related to tpe-student's'éducational program,
However, because.this system is individualized, it involves mpfe time
and higher costs than do the qther appfoacheé., Credit by examination
. works best vhen there ie good correspondence between the content of the
-qxaminatipn and the scope of the prior experience learning; however,
there are many expériential learning areas where no standardized
gxamiﬁation ie available or appropriate. Codrse or program evaluation
is pensible only for pfior learning experignces which involve formal
instruction; ‘this type of assessment gives little guidance as to the
* level of competency (over the minimum required to complete the program) )
zat:aided b§ the participating individuals. |
The main approach in use in relating women's prior learning to
employment involves a matching of individual competencies with job

competencies. This approach requires a careful job analysis and cannot
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raly on existing analyses which may be biased in their vievs of \work

traditionally done_by women.

*

There ‘appears to be no one "best" approach which works equally
well.for all &f women's fife exgeriencee and for both education and

enplcynent. The more flexible, individualized essessments ‘which

! 4

identify and match the competencies acquired from experience and those

involved in the college course or job 'seem to hold the most promise

for system development. .



e o !
G
V‘l’? -26- : L
AN . =
13

References and Materials Consulted | o

Abt, P. J.._& Lewis, W/ B. Colorado Homemaker Task Analysis. Quarterly

Porforma?ce Reports, December 1977, March 1978, and June 1978.
?o:: Cbli;ps: Coa:radoiﬁtate University, Department of Vocational'
Education, 1977 i 78. -

Abraham, A. How have the! gotten along. Tallahassee. Florida ASM.
Univeraicy. 1975. .

o .

Agrayoff, R., Figher, W., Mehr, J., & Truckenbrod, P. (Eds.j. ﬁxglora-
tions in comgeténcz module development: Re-linking higher education
and the human services. De Kalb: Nosthern Illinois University, '
Center for Government Scudies, 1975.-

American COIIege Testing Program. COMP/ACT Inventory (Form II). Field

Test Draft. Iowa City: Author, 1978. '

American College Testing Program. Innovations in continuing education.

Award-wvinning new programs. Iowa City: Author, 1977,

American Council'on Education. Guide to evaluation of educational exﬁeri-

ences in the armed services. Washington, DC: Author, 1978,

American Céuncil on Education. The national guide t. credit recommenda-

~sions for nonéollegiaté courgses (1978 edition). Washington, DC:
Author, 1978.

Arbeiter, S., Aslanian, C. B., Schmerbeck, F. A., & Brickell, H. M. 40

million Americans in career transition: The need for information.
New York: College Entrance Examination Board, 1978.

Arvey, R. D., &'Begalla, M. E. Analyzing the homemaker job using the

<9




Toadn s Vgt Y ait E e ah e e cieaes ey e L i .o E . e s s -
kN 5,1. < - B . . . ) . . R, L L L B . -.V___._‘.';(_._!;v;:%?

; . - : [ 3 Ty AR Rer <

. . N RIPA

. . hy

. "~ . , Position Analysis Questionnaire (PAQ).  Journal of Applied Psychology,

.~

1975, 60(4), 513-517. e

Astin, K. S. Coantinuing education and the development of adult women. Lt

. o 1 .

O The Counseling Psychologist, 1976, 6(1), 55-60.
' v - - T \
' " Boyd, K. M. Self-guided career counceling. Amherst, MA: Uaiversity off-,

Massachusetts, Everywoman's Center, 1976. . ' 1

- Brooks, L. Supermoms shift gears: Reéén:ry women, The Counseiing

Pszchologist. 1976, 6(2), 33-41,
Catalys:. Resume preparation manual. A step-by-step guide for womet..

New York: Author, 1976.

Catalyst Library. Job hunting: Biblidgraghz J1. New York: Author, 1978,

Catalyst Lilrary. Returning women: To work and school.' Bibliogiaphy Rl.

New fork: Au:hor.'1977.

Chitayat,,D., &~Hymei. S. The new occupational student: The mature adult ‘ N

woman. A preadmission counseling prograﬁ.in‘four CUNY community

colleges. New York: City University of New York, 1976.

Cirksena, F.. & Hereth. F. (Compilers) Continuing education: Reentry '
and tﬁe mature woman. Annotated selected references and resourceé.
Bibliégraphy Series.#2. San Fragcisco: Womgn's Educational Egquity
Commnnic;:ions Network, 1977.

College of\New Rochelle, School of New Resources. Life erperience port-
. 1 . .

folic:program. New Rochelle, NY: Author, 1978, .

Cogporative Assessment of Experiential Learning. Current practices in

the assessment of experiential learning. Princeton, NJ: Author,
1974,

A




-28-

;ih' Cossey, B. Concepts of the women's reentry educational program. Paper
sresentad et the Pacific Soclological Association moecing..n.d.
Costick, K. M., decath, ?.. & Cirksena, K. (Compilers). Nonsexist career o 5

connseliék for women: 'Ahno:ated selected references and resources,

I and 1. Bibliography Series #3 and #4. Sen Francisco: Women's

<

Educational Equity Communications Network, 1978.

Council of Nailonal Organizations for Adult Education. "I Can": A toul

e : for assessing skills écguiggd through volunteer work..  New York.

PR -

. , Author, n.d.

'  Ekstrom, R. B. Evalhdting women's homemaking and volunteer work experi-

, ence for college credit. Paper presented a: the conference on

K ,t Contihuing Educatiohj?rograms for Women - 1ssues and Trends, The

Ohio State Ualversity, May 12, 197R%, " . o

. Ekstrom, R. B., Harris, ‘A. M., & Lockheed, M. E. How to get college
I credi: for 'what you have learned as a homemaler and volunteer.

0.: : . Princeton, NJ: Educational Testing Service, 1977.

Ekstrom, R. B., & Lockheed, M. E. Women's perceptions of the competencies

they have acqu{red from their volunteer work and homemeking experi-
ences, Unpublished manuscript, '1975.

o C Eliason, C. (Ed;). ggglgctéd women: The educational needs of displaced

..

\ homemakers, single mothiers, and older women. Washington, DC:

National Advisory Council on Women's Educational Programs, 1978.

Eliason, C. Women in communitx.and junigr-colleges. - Report of a study
e on access to occupational education. Washington, DC: American

Assoclation of Community and Junior Colleges, 1977,

g 1




R

Entine, A. D. (Ed.). Americans in middle years: Career options and
| educational opportunities. Los Augelés: University of s°u;hern’ﬁl

California, 1974. n : , .

S

'?agin; M. C, .L;je experience has academic value: Aralysis of the

performance of 319 Migsouri women on three examinations of CLEP,

Paper presented at the Adult Education Research Conference, New

York, February 1971.

[
LAY

Farmer, H. INQUIRY prcject: Computer assisted counseling centers for

adults. The Counselihg Psychologist, 1976,‘§(;), 50-54.

Federation of Organiiacions for Professional Women., Strategies and |

action programs: Recommendations for expanding career options of

women., Wellesley, MA: Wellesley Coll age, Center for Research on

Women, n.d.

Felmley, J. (Compiler). Working women: Homemakers and volunteers. An

annbtated selected bibliography. Washington, DC: Business and .

Professional Women's Foundation, 1975.

Forrest, A. Assessing prior learning - A CAEL student guide.

Prinhceton,

NJ: Cooperative Assesement of Experiential learniuag, 1977,

Goldstein, M. B. Federal policies toward expexienti~1 education.

Washington} DC: Insticute for Educatlonal Leadership, 1.977.

Hamilton, I. B. The third century: Postsecondary planning for the non-

~ traditional learner. Princeton, NJ: Educationai Testing S:rvice,

1976.

Harriaon. L. R. (Career guidance for adults: Focus on women and ethnic

minorities: A planning manual and catalog of programs,

CA: American Institutes for Research, 1976.

o

32

Palo Alto,




4
.

~30« N : :

Hatrison, L. R., & Eantine, A.'D. ~Adult counseling: Existing programs

and energing‘atrétegiea. ‘The Counseling Psychologist, 1976, 6(1),

65"69_0 . . N ls

- Heermann, B. Experiential learning in the community ¢llege. Los

Angeles:  University of Callifurnia, 1977.

Hernandez, D., & Cota-Robles Saufez. C. Low inccme women who head

households. Equity through education and employment programs.

. . L ¢
San Antonlo, TX: National Chicana Foundation, Imec., 1978.

Hybels, J. Volunteer jobs to géid job: A study in the tranéition.

Welleasley, MA: Wellesley College, Center for Research on Women,
1978,

Hybels, J. Volunteer_work: Recognition and accreditation. Paper sub-

*

submitted to the U.L. House Select Cummittee on Aging. Weilesley,

- MA: wmilesley College. Cehte:-for Research on Women, 1978,

Keeton, M. T., & Associates. +Experiential learning: Rationale, char-

acteristics, and assessment. San Francisco: Jossey-Bass, 1976.

Khosh, M. N. A céreer glanning program for women: The experience cue.

Washingtoa, DC: National Association‘for Women Deans, Adiministrators,

and Counselots, n.d.

Knapp, J., & Davis, L. The scope and varieties of experiential learning.

In M. Reetor (Ed.), New directions fur experiential learning. San

Francisco: Jossey-Bass, in press. (Authors' working drait.)

Krohn, M. H. Planniag for career options. lew York: Catalyst, 1975,

1976.

Lehmann, T. Success after gcaduation. A study of the Baccalaureate

33




TR TR LN IRV TR -, e, e R e e e e f TR W EANL TLT 4 i ee o e
NS T MO IR D ARG s e T SR e g
-\ i o BN M Wy e '“'.':" R

7 -32a

graduates 6} Empiré State Collegg. Saratoga Springs, NY: Empire

<

State College, 1974,

Lenz, E., & Sheevitz, M. H. So you want to go back to school: Facing
| .the real;tiés of reentry. New York: .McGtaw-Hill. 1977. |
McCoy, V., & Casselé. P, (Career exploration workshop for women. Lawrence,
. ks; University of Kansas, ;974. | ' :
"Medsknr,_n. L., & Edelstein, 5. L. Policymaking guidelines for extended

degree programs: ‘A revision. Washington, DC: American Council on '
Education, 1977.

L

Medsker, L., Edelstein, S., Kreplin, d., Reigle, J., & Shea. Extending

opportunities for a college degree: Practices, problems, and

-

potentials. Berkeley, CA: University of California, Center for
Research and Davelopment in Higher Educatiom, 1975.
Meyer, P. Awarding colleée credit for non-college learning. San ' .

Fransciso: Jossey-Bass, 1975.

Mezirow, J. Edncatioﬁ for perspective transformation: Women's re-entry

programs in cummunity colleges. New York: Tea;hers College, 1978.
Nero, S. A, An exploratory study of the sociolqgicai and psychological

impacts of mid-career changes for women. Mezomonie: University

of Wisconsin at Stout, 1975,

Nickse} R. S. Home management and human services competencies. Syracuse, ﬁ

NY: Regional Learning Service of Central New York, 1975.

Northeastern University, Cffice of Women's Programs. The woiwmn's career

program: A handbook. Boston: Author, 19/3%,

Northwast Adul’ Fducation Association. Certificatioun, credentialinz.

34 -



Y T g v RN T Bt AT £ R S S e L m e el R E i AR R L TR T L AT T N LT e e e
G SN ) .'ﬂ\‘ﬂ*-’ﬁ%-":. D R N -; VoL ol i :"Lr'."_':_"2 B A N S

L 4 : ‘. o ° -32”

licensing and the raneval grocesa.' Seattle: ERIC Clearinghouse

in Career Education, 1976, . ' . _ " -

- Parr, M. G, (Bd.). Displaced homemakers: Program options . . . an

- gvolving guide, Baltiﬁote: Older Women's League Educational
Fund, 1978, | SR - ~

Pascal, A. H. An_evaluation of policy related research on programs for

nid-1ife career tedirection.\ Prepared fbi.tho National Science

M
Foundation by the Rand Corporationm, 1975,3_

Pascal, A. H. An evaluation of research on programs for mid-life carear'
‘redirection. Santa prica. éA: Rand Corporation, 1975, - |
~ Paul, S., & Robinson, J. Second start re-visited. Nev York: John Hay

Whitney Foundation, n.d. - @

Paul, S., Rbbinspn{_J..'& Smith, G. dProject Second‘Staftz"A study of
. 8 _group of low-income women in adult’grograms at Brooklyn College.
New York: John Hay Whitney Foundation, 1973, |
Rich, L. 24 w&men: 24 managers. Worklife, 197/, 2(11), 24-26.
Rockﬁill. K. The mystiqug"of certificatiop. education, and professional-
ism: In the service of whom? In R. L. Harris & L. N. Liebel (Eds.),

Cert.'fication, credeatialing, licensing and the renewal process.

) Seattle: ERIC Clearinghouse in Career Education, 1976.

Rosen, D. P., Olson, L., & Cox, K. Masters of reality: Certificate or

performance? Toward rolicy and practice for postsecondary education
and work programs tased on o.tcomes for students. Washingtor, DC:
Natidnal Advisorr Council for Career Education, 19°7,

Sackmary, B., & Hedrick, H. Assessment of the experiential learning of

I
1::,;;

i

AR SRR §



«33-

women for college credit in the area of women's studies, Paper

presented to the National Conference, Council for the Advancement

of Experiential Learning (CAEL), San Francisco, October 1977.

Sexton, R, F. The institutional response to Federal policy on exgeri-

entis)l learning. Washingtom, DC: Imstitution for Educational

Leadership, 1977.

Sexton, R. F., & Ungerer, R. A. Rationales for experiential education.
ERIC/Higher Education Research Report No. 3, 1975. Washington, DC:
American Association for Higher Education, 1975.

Shimberg, B., Esser, B. F., & Kruger, D. H, Occupational licensing and
public policy. Princeton, NJ: Educational Testing Service, 1972.

Sosdian, C. P, Exce:nal degreas: Program and scudent characteristics.

Waghington, DC: National Institute of Education, 1978,

Sosdian, C. P., & Sharp, L. M. The external degree as a credentisl:

Graduates' experiences in employment and further study. Washingtonm,

DC: Natiounal Institute for Education, 1978. (a)

Sosdian, C. P., & Sharp, L. M. The external degree as a credential:

L)

Notes on methodology. wnshingtop, DC: Bureau of Social Science

Research, 1978, (b)

Sosdian, C. P., & Sharp, L. M, (Compilers). Guide to undergraduate

external degree programs in the United States. Washington, DC:

National Institute of Education, 1977.

Stephens Coliege Without Walls. Prior learning: A guide to portrolio

developmeént.. Columbia, MO: Author, 1977.

Stutz, J. P., & Knapp, J. (Edc.). Experiential learning: An annotated

N,

\ o

36 o



A
R

litc_ratuujuide.o Princeton, NJ: Cooperative Aesessment of Experi-

on:ial-Lparning.'1977.

L4

Stutz, J. P., & Knapp; J. Experiential learning: An annotated literature

gui§e. 1978 Supplement. Columbia, MD: Council for the Advancament
. of Expariential Learnihg. in press. (Editors' working draft.)
Tittle, C. K., & Denkex, E. R. Ra-entry women: A selective review of the
educational process, career choice, and interest maasufement. Review N

of Educational Research, 1977, 47(4), 531-584. :

Y,

Trivett, D. A. &cidemic credit for prior oif-campus learning. ERIC[Higher

Education Research Report_No. 2, 1975. Washington, DC: American

Association for Higher Education, 1975.
U.S. Department of Labor, Employment and Training Administration. The

< awarding of academic credit under the Youth Emplovyment and Demonstra-

tion Projects Act of 1977. Washington, DC: Autﬁor, 1977. ,

Office on Noncollegiate Sponsored Imstruction, The University of the State

of New York. A guide to_educational programs in noncollegiate

o:ganizatibns{ Albany: The University of the State of New York,

The State Education Department, 1974,

Valley, J. Career education for adults. Washington, DC: National

\
Advisory Council for Career Education, 1977.

’ Western Association of Schools and Colleges. Policy statements: Credit

for prior learning experience. Oakland, CA: Author, 197¢.

Willingham, W., Burns, R., & Donlcenm, T. Current practices in the assess-

ment of experiential learning. CAEL Working Paper No. 1. "Princetos,

NJ: Educational Testing Service, 1974.




Witt, M., & Naheray, P. K. Women's work: Up from .878. Madison: Uni-

versity of Wisconsin, Women's Education Resources, 19}5.

Women in non-traditional occupations - A bibliography. Wash’ngton, DC:

U.S. 0ffice of Education, Bureau of Occupational and Adult Education,

976,

P

Zanville, H. K. Implications for nontraditional education: Graduate and
professional school recaptivity to nontraditional student applicants.

Unpublished doctoral dissertatiom, University wf Minnesota, 1976.

fa.

1 d

1‘,
L



